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TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 



Engaging the Students — Online 



Numerous teaching/leaming theorists and educators stress the importance of engaging 
students in active learning. However, many educators believe that active learning requires on-site 
interaction between teachers and students. There is a myth that participants must share the same 
physical space in order for dialogue and learning to occur. 

In 1999, Ohio University made available to its faculty on-line computer software that 
enables instructors to have the option of creating and teaching entire courses on-line or in using 
on-line components as supplements to on-site instruction. This paper focuses on the experiences 
and the research of two communication instructors who are currently using Blackboard 
Courseinfo, an online software, to enhance learning and communication. In this paper, we will 
provide an overview of Blackboard Courseinfo and how it is used to support active learning. 
Survey findings from the first year experience of using Blackboard Courseinfo as course 
components for communication courses at Ohio University-Athens and Ohio University- 
Southern Campus will be presented. 

Blackboard Courseinfo 

This online software provides a teaching and learning environment that can be used as an 
educational supplement in the on-site classroom or as the sole method for teaching classes at a 
distance. Over 3,300 institutions in over 70 countries currently use Blackboard Courseinfo 
(www.blackboard.com). Convenient buttons provide students with course links for access to 
various sections of information: Announcements. Course Information, Staff Information, Course 
Documents, Assignments, Communication, External Links, and Student Tools. Accessing 
information is as easy as pointing and clicking in this user-friendly environment. (See Figure 1.) 

Course management is simple — faculty are not required to have knowledge of html in 
order to post new information to the site. Information can be created in Microsoft Word, Excel, 
and PowerPoint and this information can be easily uploaded through the use of the site's Control 
Panel. Audio and video clips can also be uploaded to enhance the variety of information that is 
available for students to examine. Among the many functions located within the instructor's 
Control Panel are options that permit the instructor to customize the look of the site, enable or 
disable information or documents for student access, track and report course statistics of student 
use. provide immediate feedback to online tests, and offer students access to their grades via an 
online gradebook. Instructors have a variety of options for utilizing Blackboard. 

Although there are numerous online software packages that offer similar functions that 
have been used as course supplements or as the primary mode for distance education (i.e., 
LeamingSpace, Web Course in a Box, WebCT, and WebMentor), this paper does not offer a 
comparison nor endorses one product over another. Ann Kovalchick, Ohio University s director 
for the Center of Irmovations in Technology for Learning (CITE), indicated that several software 
were examined and Blackboard was chosen for O.U. on the basis of instructor's ease of use and 
cost. 
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Many of you have given your informative speech and are now ready for the next assignment-Speech 
Critique. Using concepts learned from your text and in class discussions, address the questions 
listed in the assignment. More than a sentence or two is expected for each. This should be given 
considerable thought and expression as it is a learning/application exercise which will help you 
prepare for your next speech. 

Check the "Assignments" area for the Speech Critique. 

This is due before your next speech. 

Dr. Crawford 
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Figure 1. Screen shot of Blackboard Courselnfo: Public Speaking Course. 



Engaging Students using Blackboard and The Seven Principles 

The Seven Principles for Good Practice in Undergraduate Education (Chickering and 
Gamson. 1991 ) has often sen'ed as a reference for educators who desire to improve their 
teaching skills. The authors identify practices, policies, and institutional conditions that have 
resulted in improved undergraduate education. These research-based principles have been 
discussed and implemented to motivate reform in undergraduate education (Sorcinelli, 1995). 
While it may be assumed that these principles are designed for the traditional on-site classroom, 
they can be applied to online course components to promote active learning as well. 

''Because so much research indicates that these practices support better learning, it would 
be significant to discover that they were being implemented and that technology was 
playing an important role. By the same token, these objectives are mentioned so often by 
technology-using educators (especially the first five) that it would be significant to 
discover that an institution investing heavily in technology was not implementing these 
principles." (Erhmann. 1997, p. 3) 

1, Student-Faculty Contact. "Frequent student-faculty contact in and out of class is a 
most important factor in student motivation and involvement" (Chickering and Ehrmann, 1996, 




best copy available 



4 




p. 1). The Communication link on Blackboard Courseinfo enables students to send email to the 
instructor, to group members, or to one or all class members. This offers another mode for 
communication. Email may enable a reluctant student to ask questions or discuss personal 
concerns that he or she otherwise would refrain from doing in the traditional classroom. 
Blackboard also provides a Discussion Board that allows students to post threaded discussions 
and respond to topics posted by the instructor. This feature creates an opportunity for students to 
read and respond to one another’s comments in an environment that is much more relaxed to 
some. This may be particularly beneficial for the student who e.xperiences communication 
apprehension in the traditional classroom and refrains from commenting or questioning in class. 
The Student Tools section provides a Drop Box where students can upload documents and send 
them to the instructor for feedback. These functions promote student-faculty communication by- 
eliminating "telephone tag,’" offering another mode for students to have access to faculty 
members, and providing the opportunity to share information and documents between class 
members. 

2. Cooperation Among Students. Cooperative learning is defined as the active 
involvement of students, often in small groups. ''Working with others often increases 
involvement in learning” (Chickering and Gamson, 1987, p. 3). Blackboard Courseinfo enables 
instructors to place students into groups with a separate online space of their own where they 
may discuss topics or projects. Through the Communication link there is a Group Page option 
that provides email addresses of group’s members, enables group members to engage in threaded 
discussions, and provides a chat room exclusively for members of that group. "Good learning, 
like good work, is collaborative and social, not competitive and isolated” (Chickering and 
Ehrmarm, 1996, p. 2). With the increase of non-traditional students who have outside 
responsibilities such as families and Jobs, this provides more opportunities for interaction outside 
the classroom. Students can become more actively involved in group collaboration by having 
anytime and anywhere access to their group members. 

3. Active Learning. "Learning is not a spectator sport. Students do not learn much Just 
sining in classes listening to teachers, memorizing prepackaged assignments, and spining out 
answers” (Chickering and Ehrmann, 1996, p. 2). Blackboard Courseinfo empowers students to 
be involved in more than listening as a form of learning; they become responsible for 
information and discussions posted online. There they are engaged in reading, writing, and 
discussing, all which often involve a higher-order of thinking, such as analysis, synthesis and 
evaluation. These active learning processes are available throughout Blackboard Courseinfo. 
Instructors may require students to access External Links for current information on a particular 
topic that is not covered in the lecture or te.xt, students may be graded for their participation in 
online discussions, or they may be required to critique an assignment that is sent from the 
instructor via the Dropbox. Each of these learning opportunities requires that students take an 
active role in seeking out information, and this empowers them in becoming responsible for 
learning. 

4. Prompt Feedback. "Students need prompt feedback on performance to benefit from 
courses” (Sorcinelli, 1995, p. 371). The online gradebook feature enables students to obtain their 
grades before the next class session. By clicking on the Student Tools link, students are presented 
with an icon that accesses Check Your Grade. Each student’s personal information is protected 
by the password and user identification, which is required for access to the site. When tests and 
quizzes are given online, students are provided with immediate feedback on which items were 
correct. Instructors can submit additional information, such as explanations regarding correct or 
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incorrect answers if so desired. Instructors also have the option of providing students with 
feedback via the Drop Box. This feature enables instructors to return electronically submitted 
papers via the same mode. Feedback can also be provided via email to students. In both cases, 
this eliminates the waiting time typically encountered by students who wonder until the ne.xt 
class meeting about their performance on an assignment. 

5. Time on Task. A correlation has been established between the effective use of class 
time and the overall rating of course, instructor, and amount of learning (Sorcinelli, 1995). 
Instructors can post course documents and additional readings for students to download, provide 
individual feedback/comments, and post e.xamples and supplements online, thus savins on-site 
class time for course content and activities. "Teaching strategies that help students learn at home 
or work can save hours otherwise spent commuting to and from campus, finding parking places, 
and so on” (Chickering and Ehrmaim, 1996, p. 3). 

6. High Expectations. ''Expect more and you will get it. Expecting students to perform 

well becomes a self-fulfilling prophecy” (Chickering and Ehrmann, 1996, p. 4). When instructors 
set high, yet attainable goals, academic achievement usually increases. These expectations can be 
reinforced on Blackboard Courseinfo through; the posting of Announcemenfs and letting students 
know that they are expected to access these postings on a frequent basis to remain updated about 
the class; posting Course Documents such as the syllabi and supplemental handouts or readings 
for smdents to access; creating which require students to go on-line to complete; 

and encouraging students to engage in on-line discussions in the Chat Room which encourages 
an environment of peer feedback — the threaded discussions can also elicit student input on 
assignments that can affect the motivation of other students. 

7. Diverse Talents and Ways of Learning. "Faculty who show regard for their 
students’ unique interests and talents are likely to facilitate student growth and development in 
every sphere — academic, social, personal, and vocations” (Sorcinelli, 1995, p. 373). Blackboard 
Courseinfo provides other means for enhancing course lectures, many which have already been 
noted. Its ability to accommodate different learning styles, such as presenting visuals via the use 
of PowerPoint and other graphics, can facilitate learning. Allowing students to chose topics of 
interest and creative ways of disseminating information that is learned promotes motivation and 
learning. These types of completed assignments can often be posted on Blackboard. Links to 
other web sites may provide additional means for various learning styles. 

In addition to the seven principles discussed above, there has been an expressed concern 
that on-line classes lack the interpersonal dimension which scholars have identified as being 
beneficial for student learning and motivation (i.e., immediacy). Blackboard Courseinfo provides 
faculty and students with a variety of ways to create interpersonal relationships at a distance. 

White and Weight (2000) emphasize that online instructors need to communicate with each 
student so that he/she feels unique. They suggest using students’ names in all correspondence 
and encouraging students to upload a brief biography at the beginning of the term. Blackboard 
provides the option for students to upload a photograph and post personal information by 
creating their own Student Pages. Faculty can also eliminate the mysterv' of their identity by 
posting a picture and personal information. This information is located in the Staff Information 
section of the site. 




6 






Survey Tool 

In order to assess the impact of Blackboard Courseinfo. a survey was constructed by 
Ohio University's Center for Innovations in Technology for Learning (CITL) to specifically 
explore the perceptions of students in the university’s first quarter of using Blackboard 
Courseinfo (Kovalchick. 2000). Questions included on the survey were designed to assess 
student perceptions of learning and satisfaction as a result of integrating the technologv as part of 
the class requirements. 

This sur\ ey was administered to students in lower and upper level communication 
courses including: Fundamentals of Communications (INCO 101) and Public Speaking (INCO 
103) at a regional campus (OU-Southem), and Senior Practicum in Organizational 
Communication (INCO 445) at the main campus (OU-Athens). 

Students’ Perceptions of Online Components 

The following statements were issued at the beginning of this survey section. "In your 
opinion, to what e.xtent were each of the following given priority- in this course. Please rate 
each of the following from 1 to 5:" (CITL, 1999). 

Athens Campus Results. The Athens Campus is mainly comprised of traditional 
college students. Below are the percentages of student responses to the five items listed in the 
teaching and learning portion of the CITL survey. 

Table 1. Teaching and Learning 



Percentages 



Encouraging students to take responsibilitv^ for their own learning 


0 


0 


13 


34.8 


52.2 


Structuring the course so that students don’t waste time in non- 
course activities (such as standing in line, commuting, etc.) 


13 


17.4 


26.1 


26.1 


17.4 


Building student confidence in their ability to learn difficult subject 
matter 


0 


8.7 


26.1 


39.1 


26.1 


Enabling students to work through course materials at their own pace 


4.3 


8.7 


17.4 


34.8 


34.8 


Enabling students to complete tasks at times that are convenient for 
them 


8.7 


0 


30.4 


17.4 


43.5 



N = 23 1 2 3 4 5 

1 = lowest priority 

2 = somewhat low priority 

3 = normal 

4 = somewhat high priority 

5 = highest priority 

Southern Campus Results. The Southern Campus is located in Ironton. Ohio and is a 
mixture of traditional and non-traditional students. These students were given anonymity in 
submitting the sur\^ey. Percentages of their responses are listed below. 
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Table 2. Teaching and Learning 



Encouraging students to take responsibility for their own learning 


1.8 


0 


23.6 




34.5 


38.2 


Structuring the course so that students don’t waste time in non- 
course activities (such as standing in line, commuting, etc.) 


1.8 


1.8 


38.2 


30.9 


23.6 


Building student confidence in their ability to learn difficult subject 
matter 


1.8 


0 


25.5 


43.6 


25.5 


Enabling students to work through course materials at their own pace 


5.5 


5.5 


29.1 


36.4 


20.0 


Enabling students to complete tasks at times that are convenient for 
them 

IV.T — .T - 


5.5 


14.5 


20.0 


27.3 


29.1 



1 = lowest priority 

2 = somewhat low priority 

3 = normal 

4 = somewhat high priority 

5 = highest priority 



Students’ Perceptions of Learning and Technology 

The following statements were issued at the beginning of this section. "Please indicate 
how strongly you agree or disagree with each of the following statements; Because of the way 
this course uses Electronic Communication:^^ (CITL, 1999). Please note that the positive and 
negative responses are reversed from the previous survey section. 




Table 3. Learning and Technology Athens Campus Results. 



I miss imponanl information because the technology doesn’t work 
correctly. 


26.1 


65.2 


60.9 


0 


0 


I am bener able to juggle my course work with my work and/or 
home responsibilities. 


13.0 


65.2 


0 


8.7 


13.0 


I am more confident that I can reach my academic goals. 


0 


65.2 


0 


8.7 


0 


I spend more time studying. 


0 


39.1 


43.5 


8.7 


8.7 


I put more thought into my comments. 


13.0 


65.2 


17.4 


4.3 


0 


I feel more comfortable asking an awkward question. 


0 


43.5 


34.8 


13.0 


8.7 


It is difficult to relate to the other students in this course. 


0 


0 


56.5 


34.8 


8.7 


I pul in less lime traveling to and from the campus/course delivery 
site. 


4.3 


17.4 


34.8 


26.1 


17.4 


I don’t receive responses to my comments. 


4.3 


13.0 


56.5 


21.7 


4.3 


I was able to take this course. 


13.0 


52.2 


8.7 


8.7 


17.4 


I am better able to understand the ideas and concepts taught in this 
course. 


4.3 


56.5 


21.7 


8.7 


8.7 


I am bener able to visualize the ideas and concepts taught in this 
course. 


4.3 


52.2 


30.4 


4.3 


8.7 


Courseinfo used in this course was appropriate for performing file 
e.xchanges required. 


34.8 


56.5 


4.3 


0 


4.3 


it was easy to access the course information using a web browser. 


34.8 


47.8 


8.7 ' 


4.3 


4.3 


The instructor gave enough information to use the Courseinfo. 


30.4 


56.5 


4.3 


0 


8.7 


I would recommend this course and instructor to others. 


39.1 


43.5 


8.7 


8.7 


0 



1 = strongly agree 



2 = agree 

3. = disagree 

4. = strongly disagree 

5. = not applicable 
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Table 4. Learning and Technology Southern Campus Results. 



I miss important information because the technology doesn't work 
correctly. 


3.6 


10.9 


49.1 


25.5 


10.9 


I am better able to juggle my course work with my work and/or 
home responsibilities. 


18.2 


41.8 


16.4 


14.5 


9.1 


I am more confident that I can reach my academic goals. 


20.0 


41.8 


21.8 


5.5 


10.9 


I spend more time studying. 


9.1 


29.1 


38.2 


12.7 


10.9 


I put more thought into my comments. 


21.8 


43.6 


21.8 


3.6 


9.1 


I feel more comfortable asking an awkward question. 


23.6 


29.1 


29.1 


9.1 


9.1 


It is difficult to relate to the other students in this course. 


1.8 


1.8 


56.4 


30.9 


5.5 


I put in less time traveling to and from the campus/course delivery 
site. 


10.9 


27.3 


23.6 


18.2 


18.2 


I don't receive responses to my comments. 


1.8 


1.8 


54.5 


16.4 


25.0 


I was able to take this course. 


29.1 


38.2 


7.3 


0 


23.6 


1 am bener able to understand the ideas and concepts taught in this 
course. 


20.0 


54.5 


9.1 


7.3 


7.3 


I am better able to visualize the ideas and concepts taught in this 
course. 


16.4 


54.5 


9.1 


7.3 


9.1 


Courseinfo used in this course was appropriate for performing file 
exchanges required. 


14.5 


47.3 


7.3 


5.5 


10.9 


It was easy to access the course information using a web browser. 


25.5 


45.5 


12.7 


5.5 


10.9 


The instructor gave enough information to use the Courseinfo. 


34.5 


45.5 


1.8 


3.6 


12.7 


I would recommend this course and instructor to others. 


40.0 


45.5 


5.5 


3.6 


5.5 



1 = Strongly agree 

2 = agree 

3. = disagree 

4. = strongly disagree 

5. = not applicable 



Summary^ of Sur\ ey Results 

Overall, results of this survey of the pilot quarter of Courseinfo yielded some interesting 
findings. Most notable is the fact that there appears to be evidence that The Seven Principles for 
Good Practice in Undergraduate Education (Chickering and Gamson. 1991) are indeed 
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accomplished through the integration of technology in the classroom. A summaiy- of the survey 
results includes: 

• Students viewed the goal of empowering students for their own learning to be a priority 
in the courses using Blackboard.com. Thus, the si.xth principle of "High Expectations** is 
achieved. 

• Time on Task is evidenced through students' perceptions that priority was given to 
structuring the course so that students didn't waste time in non-course activities. 

• Students reported the goal of building student confidence in their ability to learn difficult 
subject matter was a priority in the courses using Blackboard.com. This fulfills the 
principle of establishing ^^High Expectations'' for students, and thus building confidence 
in their own ability to learn. Additional responses indicated that students agreed that the 
use of the technology enhanced their own confidence for achieving their academic 2oals. 

• Students indicated that they generally put more thought into their comments as a result of 
using the technology in the classroom. This may indicate more "Active Learning" on the 
part of students. One of the classes in which students were surveved required them to 
participate in on-line discussions each week. This requirement may have resulted in more 
student participation than they would engage in the traditional on-site classroom. 

• Students reported that they generally disagreed or strongly disagreed with the statement 
that the technology made it difficult to relate to other students in the course. Thus, the 
principle of "Cooperation Among Students" is supported, and the myth that technology 
removes the ability to engage in interpersonal interactions appears to be refuted. 

• Students perceived the technology as enhancing their ability to understand concepts and 
ideas presented in the course. The majority of them also felt that they were better able to 
visualize the ideas and concepts taught in this course. Thus, the principles of "Diverse 
Talents and Ways of Learning" and ''Active Learning" appear to be addressed. The 
technology may have provided students with new ways of looking at information that 
they might not otherwise have attempted in an on-site environment. 

Future Plans for Engaging Students 

Finding time to learn how to use online software, translate the use into specific course 
content, create an online site, maintain that site, and manage the additional interaction with 
students is indeed a juggling act. In the beginning, juggling these demands is a new learning 
experience for instructors, and one that is often balanced through trial and error. After gaining 
the experience of teaching courses with online components, we offer the following suggestions 
for engaging students online and enhancing the communication between teachers and students; 

• Ask yourself what keeps students from using online components. Address the issues and 
try' to determine ways to overcome the student barriers. One suggestion is to conduct a 
"technology evaluation" at various points during the quarter to identify the questions 
students have regarding the technology. Courseinfo offers instructors the option of 
tracking Course Statistics, which provides information on the number of times that 
individual students have accessed the course site. Use this information to identify' 
potential students who may not be comfortable using the site. 

• Provide students with a detailed orientation session on using the technology!, and 
dedicate class time to demonstrate online components. If possible conduct a class 
session in the computer lab where students can gain hands-on e.xperience. Some students 
may experience technology apprehension. Providing them with hands-on practice of 
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login procedures, uploading and downloading information, and other features of the 
course site may alleviate some of the apprehension and alter their attitudes toward using 
the site. Take advantage of peer learning during this time. This can support active 
learning, cooperation among students, prompt feedback and diverse talents and ways of 
learning. Instructors may also want to provide students with printed handouts that offer 
guidelines for using the class website (See Appendix A). 

• Provide class time and computer usage for initial group meetings. Set aside class time 
for groups to practice using the Group Pages features on Courseinfo. One suggestion for 
an exercise to engage students is to provide the group with a problem which must be 
solved collaboratively and give each member of the group a part of the information 
necessaiy for solving the problem. Assign them the task of using the group chat room to 
share the information that they have and solve the problem. Experienced computer users 
can help those who are less experienced. This time can facilitate the forming stage of the 
groups. 

• Ask yourself why students may be hesitant to communicate or participate. Provide 
alternative means for participation. Students who are fearful of asking questions in class 
may feel more open communicating via computer than in a face-to-face setting. Students 
may feel limited by available in-class time to interact. Online communication can provide 
additional time and space that is more convenient to a student's needs for interacting with 
the instructor. This also allows students more time for constructing conversation. 

• Schedule online office hours using the Virtual Classroom (chatroom) as a meeting 
place. While placing a phone call may appear more practical, the Virtual Classroom 
allows several students to meet and discuss with the instructor at the same time. This also 
provides students with the experience of another mode of communication using 
technology. 

• Moderate the Discussion Board. The first student who responds to a post may limit their 
remarks to a specific area and others may follow their lead — much like sheep going down 
a path. Discussion often needs to be moderated with open-ended questions to promote 
diverse thinking while keeping students focused on the topic. 

• Allow students to edit their remarks and to post anonymously on the Discussion Board. 
Being able to edit remarks enables students to possess control of their comments. 

Students may find it easier to express thoughts contrary’ to popular opinion when given 
the option to post anonymously and discussion can become more insightful and 
meaningful to students. This then becomes another reason for the instructor to moderate 
the Discussion Board. 

• Ask yourself how online components can enhance learning. Most learning occurs 
outside the classroom. Provide supplements to class content that guide students through 
the course objectives and strive to use methods or modes that address various learning 
styles. 

• Post examples of excellent student work online. Examples of topics, content, formatting, 
creativity, and style can be beneficial to students who seek more guidance with 
assignments. Posting good examples of students' work can be rewarding to those students 
while providing a reference to other students. This can be informative, motivational and 
establish high e.xpectations. 

• Post online practice quizzes with feedback. This provides students with a sample of what 
to e.xpect on tests and can be used as a means for study. Feedback to correct and incorrect 
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test answers can further the students' knowledge and help them develop better test taking 
skills. 

• Keep External Links current and involve students in selection. Check links to ensure 
that these are still working sites since sites and information can quickly come and go. Ask 
students to submit any links that they may find useful - consider offering students class 
points for their contributions to the external links! 
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APPENDIX Courseinfo blackboard.com handout distributed to students. 



Courseinfo blackboard.com 
MENU 



ANNOUNCEMENTS 

Check here daily for updated information about INCO 445! 

COURSE INFORMATION 
Syllabus 
Course Calendar 
Assignment Descriptions 
Grading Scale 

Sample Final Project Poster Displays 

STAFF INFORMATION 

Info about Dr. Candice Thomas-Maddox 

COURSE DOCUMENTS 
Lecture Notes 
Chapter Outlines 
PowerPoint Slides 
Study Guides 
Sample Essay Exams 
Grading Criteria for Projects 

ASSIGNMENTS 

Sample Multiple Choice Exams 
Class Assignments 

COMMUNICATION 
SEND EMilL 

Send email messages to one or all of your classmates and to Candice! 

STUDENT ROSTER 
STUDENT PAGE 

Visit the webpages of your classmates! 

DISCUSSION board" 

Post your responses to messages left by Candice or your classmates 
VIRTUAL CHAT 
GROUP PAGES 

Project groups can conduct work on-line here 
EXTERNAL LINKS 

Click on these links for additional information on the Internet to accompany concepts and 
theories in Organizational Communication 
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STUDENT TOOLS 

STUDENT DROP BOX 

Here is where you w'ill send assignments to Candice 

1 . Scroll down to the box "File to Upload" 

2. Click on ‘mOWSE’’ 

3. Click on the drive location w'here your file is saved 

4. Double-click on the file name — the file name should appear in the box 

‘TILE TO UPLOAD^^ 

5. Create a name for your file in the box "LINK TO FILE". 

(I.e., Assignment #1. Group #2 Final Project Proposal) 

6. Click on “SEND FILE TO INSTRUCTORS^ 

7. You should receive a “file senf^ confirmation message on your screen. 

If you do not see this message, repeat the above steps. 

CHANGE YOUR INFORMATION 

Change your personal information and password here! 

CHECK YOUR GK4DE 

Grades will be posted within 48 hours of submitting the assignment to Dr. 
Thomas-Maddox. Be sure to check your grades often and notify Dr. Thomas- 
Maddox of any discrepancies!! ! 

EDIT YOUR HOMEPAGE 

Go here to create your homepage that will be posted in the 
"COMMUNICATIONss section of the website under “STUDENT PAGES^s 
STUDENT CALENDAR 

Use this feature to keep organized! In addition to your own personal calendar, 
you can also check out important Universitv dates as well as anv important dates 
forINC0 445! 

STUDENT M4NUA L 

This is an on-line manual for blackboard.com. You can refer to it when you have 
difficulty using CourseInfo-blackboard.com! 




16 



ERIC Reproduction Release Form 



http://eric.indiana.edu/submit/release.html 




U.S. Department of Education 

Office of Educational Research and Improvement 
(OERI) 

National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 




Reproduction Release 

(Specific Document) 

I. DOCUMENT IDENTIFICATION: 



CS 510 485 







[ina tivje. %Sfu.dj^rvtS' - Onlcnrui. 


jAuthor(s). Crcujjfocd. Tt^jcrmas ^ 


|Corporate Source: 


OKco (Jl/yviu*ersiLu 


Publication Date: 



IL REPRODUCTION RELEASE: 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, 
documents announced in the monthly abstract journal of the ERIC system. Resources in Education (RIE), are usually made 
available to users in microfiche, reproduced paper copy, and electronic media, and sold through the ERIC Document 
Reproduction Service (EDRS). Credit is given to the source of each document, and. if reproduction release is granted, one of 
the following notices is affixed to the document. 



If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three 
options and sign in the indicated space following. 



The sample sticker shown below will be | The sample sticker shown below will be atll.\ed to all 
ahlxed to all Level 1 documents 1 Level 2A documents 


The sample sticker shown below will be aftlxed to a 
Level 2B documents 


PERMLS5ION TO REPRODUCE AND 
DISSEMINATE THIS .MATERIAL HAS 
BEEN ORAKi;f D BV 


PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 

microfiche, A.vn IN ei.ectromc media 

FOR ERIC C:OLLE(.“riON Sl.'BSCRIBERS ONLY. 
HAS BEEN GR.AN^D BV 


PERMISSION TO REPRODUCE AND 
DIS.SHM1NATE T}-n.S M.ATERIAL IN 
MICROFICHE ONLY HAS BBtN GR.KNTED B\ 

V# 




^ 




TO THE HDUCATIONAI.. RKSOURCFS 
LNTORMATION center (ERIC) 


TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER i ERIC) 


TO THE EDUCA TIONAL RESOURCES 
INTORMA1TON CENTER lERlC) 


Level i 


Le\ el 2.A 


Level 2B 




t 






f 






t 






/ 
















Check here for Level 1 release, permitting 
reproduction and dissemination in 
microfiche or other ERIC archival media 
(e.g. electronic) and paper copy. 


Check here for Level 2A release, permitting 
reproduction and dissemination in microfiche and in 
electronic media for ERIC archival collection 
subscribers only 


Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche only 


Documents will be processed as indicated provided reproduction qualiw permits. 

If permission to reproduce is granted, but no bo.\ is checked, documents will be processed at Level 1. 



o 

ERIC 

MMilfflfaMI 
I of2 



12/12/00 10:23 AM 




ERIC Reproduction Release Form 



http://eric.indiana.edu/submit/release.html 



I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and 
disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by persons 
other than ERIC employees and its system contractors recjuires permission from the copyright holder. Exception is made 
for non-profit reproduction by libraries and other serx'ice agencies to satisf' information needs of educators in response to 


discrete inquiries. 






Signature: CfUXo>fcAcl 


Primed Name/Posiiion/Tiile: * i • i # 

/VAikailCo CjTCUjoVord 


Organ izaiion/Address: Li bdC'Kj 


Telephone: 'I tjo . ^33 . q (^0 M 


Fax: Tqo- 


IroYV'ttyvxj oirl 


E-mail Address: 


Date: <llSloi 



ecUjL 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or. if you wish ERIC to cite the availabiliu^ of the document from another 
source, please provide the following information regarding the availabiliU' of the document. (ERIC will not announce a 
document unless it is publicly available, and a dependable source can be specified. Contributors should also be aware that 
ERIC selection criteria are significantly more stringent for documents that cannot be made available through EDRS.) 



Publisher/Distributor; 



Address: 



Price: 



IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name 
and address: 

Name: 

Address: 



V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 



EFF-088 (Rev. 9/97) 



ERIC/REC Clearinghouse 
2805 E 10th St Suite 140 
Bloomington, IN 47408-2698 
Telephone: 812-855-5847 
Toll Free: 800-759-4723 
FAX: 812-856-5512 
e-mail: ericcs@indiana.edu 
NVNVNV: http://eric.indiana.edu 



o 

ERIC 

2ot'2 



12/12/00 10;23 AM 



